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About the author 
 
Nikki is a post-graduate student at the University of Birmingham. She is studying at the 
Shakespeare Institute, Stratford-upon-Avon, for a master’s degree in Shakespeare and Education. 
In 2010 Nikki qualified as a teacher and has been teaching English Language and Literature and 
Functional Skills to students in further education colleges. Although ‘retired’ from teaching full-
time, she still spends time teaching English at a local college, helping out when they are short-
staffed. 
 
Nikki is working with Fred Theatre as an educational advisor, helping develop the pedagogical 
elements of the company’s work. 
 
 
 

About Fred Theatre 
 
Fred Theatre Limited was established in 2012 by artistic director Robert Ball.  
 
Fred Theatre seeks out the very best actors, designers, and writers to deliver high quality 
professional theatre—often in non-traditional theatre spaces—catering for audiences as diverse as 
schools, care homes, churches, universities and, of course, the public. 
 
 
 

About this report 
 
Nikki approached Fred Theatre with a proposition to research and report back on the company’s 
pedagogical work as part of her MA studies. The company was delighted to accept her proposal. 
 
This report has a focus on Shakespeare, but the results apply across all the productions for schools 
including the non-Shakespearean texts. 
 
What is presented below is an edited version of Nikki’s final report. It is hoped schools will find it 
useful as it explains what Fred Theatre is offering. It also provides an insight into the academic 
thinking and research that has been carried out to support the positive value of theatre in schools. 
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Introduction: Assessing the pedagogical value of the work of Fred Theatre 
 
For this assignment I looked at professional theatre company Fred Theatre, based in Stratford-
upon-Avon.  
 
Over the past three years the company has been taking its Theatre in Schools (TIS) productions to 
middle and secondary schools across the United Kingdom.  
 
Fred Theatre currently provides 90-minute productions of plays by Shakespeare as well as new 
plays, specially commissioned by the company, based on other GCSE English Literature texts. 
 
Students attending a performance are each given a programme by Fred Theatre. It contains a short 
synopsis of the play and an introduction to the company. For the new season (2019-20) Fred 
Theatre plans to adapt the programme to include questions for students to think about during the 
performance. These can be used to support a post-production question and answer session, either 
with the actors or with the teacher back in the classroom.  
 
Information sheets will also be provided to help with pre-performance classes and to build a sense 
of anticipation ahead of the performance. 
 
Before reviewing the pedagogical value of what Fred Theatre provides to schools, I felt it was 
important to establish some criteria against which it might be assessed. To do this I have chosen to 
view the teaching of Shakespeare from several perspectives: 
 

• The schools’ perspective, where excellence is measured by achievement, in this case by 
GCSE examination results; 
 

• The Government perspective, both on the teaching of English Literature, but also their 
wider ambitions for young people and their future roles in British society; 
 

• The teachers’ perspective, which although similar to schools in terms of outcome, is also 
interested in the delivery of lessons and meeting Ofsted1 guidelines for engagement and 
inclusivity; 
 

• And, finally, the student perspective and in particular their views on enjoying Shakespeare.  
 
Considering these varied perspectives, and based on my own experience as a teacher and the views 
of other practitioners and academics, I have established six criteria for assessment (each criterion 
is the subject of a following section of this report). 
 

• Promoting the theatricality of Shakespeare’s plays 
 

• Demonstrating how Shakespeare’s plays may be subjected to interpretation 
 

• Reaching across boundaries of heritage and class 
 

• Developing student engagement with the text by making it interesting and exciting to learn 
 

• Developing skills for learners that go beyond English Literature 
 

• Providing learning institutions with ‘value for money’ 
  

                                                
1 Ofsted - Office for Standards in Education, Children’s Services and Skills. 
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1. Promoting the theatricality of Shakespeare’s plays 
 
 
As an English teacher one of my challenges was to get students to see Shakespeare’s plays as 
Drama rather than stories. I support Gibson’s view that ‘the key to successful classroom 
Shakespeare lies in directly acknowledging the theatricality of the script’.2 Embracing the fact that 
a story can unfold through dialogue alone (with one or two stage directions), is a key hurdle for 
students to overcome. A GCSE Examiners’ Report from 2018 advises students to comment on more 
than just the use of language and techniques, but also, for example, the order of events and how 
they are juxtaposed, the use of characters as contrasts or foils, and how a character’s characteristics 
are revealed by reports or actions as the plot progresses.3 To do well in their examinations students 
need to grapple with the sense of writers consciously using these techniques to express their ideas. 
In my experience, it is as students embrace Shakespeare’s works as plays that these connections 
between writer’s methods and writer’s ideas become more obvious. A significant breakthrough in 
understanding was the moment when my class could not only see the contrast between Macbeth 
and Banquo in Act 1 Scene 3, but also began to explain its connection to the themes of loyalty and 
ambition that run through the play. These breakthroughs happened most often when the class 
moved from reading the scene to experiencing it as performance.  
 
Fred Theatre’s directors cut their scripts to fit a 90-minute time slot and to accommodate a cast of 
just six actors. Stage properties and costumes are minimal, but sufficient to enable audience 
members to recognise key moments and when actors are changing parts. The production of 
Macbeth I saw recently was in modern dress. As well as changing hats or jackets for different 
characters, sashes of different colours were added to denote rank and these changed when 
characters altered status.  
 
Fred Theatre certainly promotes the theatricality of the play. Their actors are skilled performers 
able to put more meaning into lines and gestures than students might be able to do reading the 
play in a classroom. The company’s live performances also provide students with a sense of 
audience and the actor/audience relationship that develops during a performance.  
 
  

                                                
2 Rex Gibson, Teaching Shakespeare, (Cambridge: Cambridge University Press, 1998) p. 157. 
3 AQA, GCSE English Literature, Paper 1 Shakespeare and the 19th century novel, 8702/1, Report on the Examination, 
(Jun 2018), p. 8. 
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2. Demonstrating how Shakespeare’s plays may be  
    subjected to interpretation 
 
 
It is all very well examiners suggesting that students need to focus on Shakespeare’s ideas, but as 
Yandell and Franks point out, it is not that straight forward.4 They suggest that as Shakespeare’s 
plays do not contain the prescriptive explanations of how the plays should be performed, it is more 
difficult to interpret the authorial intention. Also Orgel stresses how, in Shakespeare’s time, the 
authority for the text lay with the company who not only ‘owned’ the script, but also would have 
played a significant role in its development for performance.5 Finally there is the role of the editor 
to take into account, whether it is the revisions of Shakespeare’s Macbeth in the Shakespeare First 
Folio (1623) attributed to Middleton,6 or Crowther editing the ‘student’s favourite’, the No Fear 
Shakespeare edition of the play.7 These aspects all add layers of interpretation to the meaning of 
the text.  
 
To be fair to examiners, they do acknowledge this and marks are awarded to students who ‘show 
understanding of the relationships between text and the contexts in which they are written’.8 
Although not expected to comment on authorship and editorials specifically, students can 
demonstrate their engagement with the text in this way by either referring to historical factors or 
aspects of the play’s themes that are not confined to a specific time.9 For example, the regicide in 
Macbeth was contextual in Shakespeare’s time, but could also be relevant to world news today as 
may be appreciated by watching The National Theatre’s modern dress performance set in a lawless 
world afflicted by civil war.10 
 
Gibson suggests that students should not be restricted to questions about the meaning of text, but 
should also think about how a line should be spoken and performed on stage.11 I continually 
emphasised the importance of individual interpretation in my classroom, encouraging students to 
think for themselves and make each speech or piece of text their own. 
 
It is the National Curriculum for Secondary Schools in England that makes the study of 
Shakespeare compulsory in Secondary Schools.12 It also states that students should learn to ‘read 
critically through understanding how the work of dramatists is communicated effectively through 
performance and how alternative staging allows for different interpretations of a play’. My GCSE 
students therefore saw at least two different productions of the same play and, to promote the ideas 
of ‘text’ and ‘context’, I would select different settings of modern and historical. This can be 
achieved with relative ease as, in addition to live theatre, there is available a range of recordings of 
productions of plays performed by a variety of professional theatre companies. In addition, DVDs 
of filmed versions of the plays are available to schools.  
 
There is much scholarly support for the proposition of seeing two performances. Yandell and 
Franks believe this foregrounds interpretation, enabling pupils ‘to see each production as the 
product of choices, of directors’ interventions and actors’ inflections’.13 I would, however, add a 

                                                
4 John Yandell and Anton Franks, ‘Approaching Shakespeare’, in Learning to Teach English in the Secondary School, ed. 
by Jon Davison and Jane Dowson, 3rd edn (Abingdon: Routledge, 2010), p. 253. 
5 Stephen Orgel, ‘What is text?’, in Staging the Renaissance: Reinterpretations of Elizabethan and Jacobean Drama, ed. 
by David Scott Kastan and Peter Stallybrass, (Abingdon: Routledge, 1991), pp. 83-84. 
6 Stephen Greenblatt, (ed.) The Norton Shakespeare, 2nd edn (New York: Norton & Co.), p. 2577. 
7 John Crowther, (ed.) No Fear Shakespeare, Macbeth, (New York: Spark Publishing, 2003). 
8 AQA, GCSE English Literature Paper 1 Shakespeare and the 19th century novel, 8702/1, Mark Scheme, (June 2018), p. 
6. 
9 AQA, Report on the Examination (June 2018), p. 7. 
10 William Shakespeare, Macbeth, adapted by The National Theatre, dir. by Rufus Norris, Grand Theatre, 
Wolverhampton, (performance 12 March 2019). 
11 Gibson, p. 46. 
12Department for Education, The National Curriculum in England, Key Stage 3 and 4 Framework Document, (2014), 
p.15. 
13Yandell and Franks, p. 256. 



 

© Nikki Pearson, 2019  

 

Page 6 

caution to too much reliance on video use, as in my experience, it is easy for students to substitute 
the video performance for the text. Their knowledge is then of someone else’s Shakespeare and not 
their own.  
 
By abridging their productions, Fred Theatre is doing what most theatre companies do with 
Shakespeare’s plays by presenting students with an adaptation. When choosing what to cut, Ball 
said it is mainly the removal of obscure references or jokes that make little sense to modern 
audiences or small scenes that have little to do with the main plot. Though cut, the remaining text 
remains unaltered ensuring the rhythms and rhymes of the original are not lost and, where 
possible, key speeches are retained in full. Discussing how Fred Theatre’s productions compare to 
Shakespeare in main theatres, Ball said that they purposely do not attempt to do anything clever, as 
clarity of the plot is important. When the audience is made up almost entirely of individuals 
studying the play, it is important to focus on their learning objectives rather than trying to produce 
award winning performances. Ball insists it is a dramaturgical principle of the company to give 
greater weight to staying true to the text over creative interpretation. Having said that, as well as 
decisions on text, the directors also make choices about the staging, costume and how lines are 
delivered. For example, Macbeth, reflecting on the pointlessness of life and inevitability of death, 
was portrayed as having calm quiet thoughts.14 In other productions students might see Macbeth 
deliver these lines differently. Fred Theatre’s choice of mobile phones for the witches was also 
interesting. Ball said they felt it would connect with a modern audience, but also reflect how mobile 
phones are used to influence modern society, like the witches’ influence on Macbeth.  
 
I am satisfied that although the productions are simple and very text focussed, there remains 
sufficient interpretation in what Fred Theatre has to offer to support many post-production 
classroom discussions. The company’s decision to avoid any unconventional interpretation allows 
teachers to focus classroom discussions on the key elements that examiners are looking for, 
assisting students to focus on the text and link it to the writer’s ideas without getting distracted by 
quirky settings or characterisation.  
 
  

                                                
14 Macbeth 5:5: 17-27. 
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3. Reaching across boundaries of heritage and class 
 
 
In 2008 the Department for Children Schools and Families published a booklet giving advice on 
how students at all levels could make progress in their understanding and enjoyment of 
Shakespeare.15 It recommended introducing Shakespeare to primary students. In addition, that 
Key Stage 3 students should see a professional production of a Shakespeare play and Key Stage 4 
students should see alternative productions of the same play either on film or in the theatre.16  
 
In trying to appreciate the thinking behind this initiative I found in The Departmental Report for 
2008 the Government’s commitment to closing the gap in educational achievement for children 
from disadvantaged backgrounds.17 Perhaps the Government believed that encouraging a more 
expansive study of Shakespeare in schools, and in particular the experience of live theatre, might 
help children from disadvantaged backgrounds access the arts and, in so doing, improve their 
grades in English Literature GCSEs.  
 
Sadly, it seems this need for schools to introduce students to cultural elements like the theatre 
remains largely unimplemented. In 2010 a survey by Shakespeare’s Globe of 1,200 Year 9 students 
found 82.5% of them had never seen a Shakespeare play.18 In 2018, the ‘Time to Listen’ project, 
funded by the Arts Council, published the results of their three-year project exploring the benefits 
of art and cultural education in thirty secondary and special schools. It claimed there was no level 
playing field for students trying to access the arts, and school remains ‘an important catalyst for 
starting and supporting students’ interest in the arts’.19 My experience of teaching, and that of 
fellow teachers working in schools with children from a range of backgrounds, is that over half the 
children studying for GCSEs have never visited a theatre or seen a live performance of a play.20 
 
Fred Theatre is conscious that many members of its audience have not seen a performance of a 
Shakespeare play before or, in some cases, any live theatrical performance. The company 
preference is for a thrust stage so students can sit around three sides. This allows their relatively 
small audiences to be seated close to the action, providing an up close and personal experience of a 
live performance. Students will see the facial expressions of the actors; intimate scenes, for 
example when Macbeth returns to Lady Macbeth, can be better appreciated.21 This is an ideal first 
introduction to live theatre. 
 
  

                                                
15 Department for Children, Schools and Families, Shakespeare for All Ages and Stages, (2008), p. 1. 
16 Ibid., p. 8. 
17 Department for Children, Schools and Families, Departmental Report 2008, (May 2008). 
18Shakespeare’s Globe Press Release (unpublished), ‘Teenagers go to Cinema not Theatre, and Only One in Five Have 
Seen the Bard’, cited in Abigail Rokison, Shakespeare for Young People, (London: Bloomsbury, 2013), p. 18. 
19 Royal Shakespeare Company (Education), Tate (Schools and Teachers Team) and University of Nottingham, Time to 
Listen, Evidence from the Tracking Arts Learning and Engagement (TALE) Project, (2018), p.37.  
20 Questionnaire responses from GCSE Teachers 
21 Macbeth 1:5. 
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4. Developing student engagement with the text by making it 
    interesting and exciting to learn 
 
 
In order to award a school with an ‘outstanding’ grade in teaching, learning, and assessment, 
Ofsted Inspectors look for evidence in the classroom that ‘pupils love the challenge of learning and 
are resilient to failure. They are curious, interested learners who seek out and use new information 
to develop, consolidate and deepen their knowledge, understanding and skills’.22 Therefore like all 
teachers, I was very conscious of the need for students to engage with my lessons. Shakespeare can 
be a challenge, particularly if students are intimidated by the ‘old fashioned’ language or are under 
the misconception that ‘Shakespeare is just for brainy kids and posh people’. I found offering 
students a play full of murder, the supernatural, a powerful woman who goes mad and some 
fighting is often a good way to introduce Macbeth. But maintaining engagement required more. I 
found I was able to keep students interested by dividing up the class into different camps (for 
example the Macbeths; the supernatural forces; and Malcom’s supporters) and having students 
move from group to group as allegiances change (or you die and become a ghost). It is a useful way 
of giving students ownership, offering them a shared and co-operative activity and keeping them 
engaged. 
 
I retired from teaching before I discovered the Rehearsal Room Pedagogy promoted by the Royal 
Shakespeare Company’s Education Department. But a report by the Centre for Educational 
Development, Appraisal and Research (CEDAR) stated that ‘97% of teachers reported that this way 
of working improved student engagement with Shakespeare’s Plays’, 23  suggesting using the 
techniques of the rehearsal room to encourage students to think about characters, settings, 
language use and meaning is clearly effective. 
 
Whatever technique teachers use to engage students, it is often a long way from writing essays. Yet  
it is through writing responses to examination questions that students’ learning is assessed. 
Teachers I spoke with all agreed there is a need to ensure students develop the necessary analytical 
and writing skills to pass the examinations as well as enjoy their classes. 
 
From the 2019-20 season, in all Fred Theatre productions actors engage directly with the audience 
by encouraging participation in the play. For example, they encourage audience members to join in 
with songs, and in A Christmas Carol24 an audience member is asked to play Tiny Tim. The 
company’s plans for the new season include extending its in-school sessions to two hours, 
including more interaction between cast and audience alongside the performance. With large 
audiences it is a challenge to devise activities that maintain engagement with all of the audience, 
but Fred Theatre is exploring how the principles of Rehearsal Room Pedagogy can supplement its 
performances. It is hoped this will help further develop the relationship between the actors and the 
audience, develop audience engagement with the performance and consolidate the students 
understanding of the text. Early ideas for Macbeth are based around exploring the iambic 
tetrameter of the witches’ spell 25 and finding modern day equivalents for the porter’s knock-knock 
jokes26.  
 
The pace of the production I attended was quite fast; scene changes were signalled by the simple 
device of cast members drumming on plastic boxes. No actor left the stage during the performance 
but sat on these plastic boxes to one side if they were not part of the action. This enabled the 
performance to flow, keeping the audience engaged. 
 

                                                
22 The Office for Standards in Education, Children’s Services and Skills (Ofsted), School Inspection Handbook, 
(September 2018), p. 53. 
23 Geoff Lindsay and others, The Work of the Royal Shakespeare Company Education: The First Year of the Associated 
Schools Programme, (CEDAR, 2018), p.12.  
24 Charles Dickens, A Christmas Carol, adapted by Fred Theatre, dir. by Tracey Street.  
25 Macbeth, 4:1. 
26 Macbeth, 2:3. 
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By staging the plays in school halls Fred Theatre usually performs in fully lit conditions. I was 
struck by the similarity to how I imagine players operated in Shakespeare’s time, with actors able 
to see their audience. Fred Theatre exploits this. Soliloquies and asides are directed at the 
audience, and this appears to cement the relationship between actor and audience, sustaining 
student engagement. 
 
Fred Theatre shared with me some of the feedback it has received from schools, and this 
demonstrates how performances by Fred Theatre helped students engage with the text. 27 
Comments include: 
 
‘The performance was phenomenal!  All of the pupils were extremely complimentary and positive 
about the performance.  The actors were truly brilliant.  The ‘faithfulness’ to the text has left the 
pupils engaged and ready for their English Literature studies’.  (Teacher). 
 
'The performance was absolutely phantasmagorical!! There is a plethora of things I’ll remember. 
THANK YOU! This will really help me for my exams, please return’. (Student). 
 
‘The 6-man show intrigued and engaged the students to understand the Shakespearean play in 
great depth and this also allowed them to recognise different interpretations of the characters 
themselves, which will help us in our final GCSE English Literature exam’. (Teacher). 
 
This evidence suggests that Fred Theatre already engages very well with its audiences. The addition 
of more interaction between cast and students as proposed might not teach students how to write 
essays, but it will certainly give them more to write about. I am sure teachers will see more 
enjoyment, appreciation and understanding of the text in their students. 
  

                                                
27 Emails from schools provided by Fred Theatre.  
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5. Developing skills for learners that go beyond English Literature 
 
 
In May 2018 in a joint letter to the Guardian newspaper, well known artists, authors and actors 
from across the globe wrote to protest at the removal of arts subjects from the English 
Baccalaureate. Their concerns were that ‘Young people are being deprived of opportunities for 
personal development in the fields of self-expression, sociability, imagination and creativity’.28 
Thomson and others claim that arts education develops cultural citizenship as it not only teaches 
students about their roles and responsibilities in relation to artistic creation and consumption, but 
also gives them the opportunity to express opinions about wider world issues.29 Gibson comments 
that studying Shakespeare helps students confront and deal with their emotions.30 Robinson claims 
that creativity should be given the same status in education as literacy.31 He is concerned that 
education policy is not taking account of the unpredictability of the future and if we pay more 
attention to the arts we can develop children with a wider range of skills, in particular divergent 
thinking and the capacity for producing original ideas. 
 
Fellow teachers describe how using drama techniques in the classroom help students build 
confidence and self-assurance. I had limited opportunity to use drama techniques in my classes, 
yet I found that even reading out parts helped students build their confidence. I also found 
unlimited opportunity for divergent thinking once students realised you cannot be wrong with 
ideas about Shakespeare’s plays. For example, asking students why Lady Macbeth is so ambitious 
produced a wide range of answers from the absence of children to early signs of underlying mental 
illness, from infidelity to questions about Lady Macbeth’s sexuality.  
 
Because these qualities are developed over time, it is difficult to see how some of the personal 
qualities mentioned above are to be influenced by one two-hour performance. But, particularly for 
those who have not experienced live theatre before, Fred Theatre’s productions may be the catalyst 
to a greater interest in the arts. Also, the more Fred Theatre actively engages the audience in 
elements of the plays, the more opportunity there is for some of these creative qualities to be 
unlocked in students.  
 
  

                                                
28 Tracey Emin and others, ‘British Artists: Ebacc will damage creativity and self-expression’, Guardian, Letters, 8 May 
2018.  
29 Pat Thomson and others, ‘Towards an Arts Education for Cultural Citizenship’ in Reimagining Education for 
Democracy, ed. by Stewart Riddle and Michael Apple, (London: Routledge, 2019) pp. 201-14.  
30 Gibson, p. 4. 
31 Sir Ken Robinson, ‘Do Skills Kill Creativity?’, 2006 Ted Talks.  
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6. Providing learning institutions with ‘value for money’ 
 
 
Schools work with limited funds, and live performances in theatres or by visiting players cost 
money. Before investing a proportion of their department’s annual budget on providing students 
with a live performance of their GCSE play/text, teachers need to feel assured they are going to get 
something from it that they are unable to get by other cheaper means. 
 
For theatre companies like Fred Theatre, value for money is also significant. Fred Theatre is not 
supported by grants or charity funds and needs to sell its performances to schools in order to be 
viable. Delivering what schools need is critical to the company’s business plan.  
 
Some of the teachers I spoke with whilst researching this paper felt that budget limitations might 
prevent them engaging Fred Theatre; others felt it would work, but only with a ‘full house’ of 
students. The feedback from schools and the repeat business that Fred Theatre gets suggests that 
many schools do find the performances to be value for money.  
 
Something Fred Theatre is keeping closely under review is the need to make sure it is offering 
schools more than just a performance. This is reflected in the company’s plans for the new season. 
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Conclusion 
 
Initially I was concerned that Fred Theatre would not have a lot to offer in supporting the learning 
of Shakespeare for GCSE. A small company with a handful of actors performing an abridged 
version of the play with limited stage properties and costume and no set did not seem very 
inspiring at first. Yet having looked closely at what academics and teachers say helps students 
understand and appreciate the plays, and what helps them obtain better grades, I am happy to 
argue that Fred Theatre’s work has a lot of pedagogical value to offer schools.  
 
The productions themselves are well acted and clearly centred on the text and I was struck by the 
company’s ethos to provide schools with something that focuses on aiding student learning. 
Students who do no more than watch the production will get a deeper insight into the characters, 
themes and the plot. Some may also begin to understand the role played by an audience in a 
performance and get to understand what it feels like to participate in such an event as part of a 
large group as well as experiencing the pure pleasure of live theatre. Back in the classroom students 
may be able to explain how the play was interpreted by the company, how actors chose to deliver 
certain lines and maybe also to explore why they did it that way and any implications for doing it 
differently. They may also be in a better position to explore the writer’s techniques and the ideas 
behind them, all of which will help them get better grades.  
 
With Fred Theatre’s additional pedagogical elements for the 2019-20 season, teachers will be able 
to make more use of the production when back in the classroom. The programme questions may 
also be useful here. Maybe teachers will also feel inspired by the use of rehearsal room techniques 
to do more of it with their classes themselves.  
 
Evaluating the aesthetic experience students get from the performance is more difficult. It is very 
subjective and results may not be seen for some time to come. However, for some students Fred 
Theatre’s production may be their first introduction to the arts and may open up a new path for 
future enjoyment or even careers. 
 
Engaging Fred Theatre to perform for students studying Shakespeare’s plays is an additional 
expense, but an expense, that as a teacher of English Literature, I believe is well worth while.  
 
 
Nikki Pearson 
Shakespeare Institute 
University of Birmingham 
 
 
  



 

© Nikki Pearson, 2019  

 

Page 13 

Bibliography 
 
 
AQA, GCSE English Literature, Paper 1 Shakespeare and the 19th century novel, 8702/1, Report 
on the Examination, (June 2018).  
<https://filestore.aqa.org.uk/sample-papers-and-mark-schemes/2018/june/AQA-87021-WRE-
JUN18.PDF > [accessed 18 June 2019]. 
 
AQA, GCSE English Literature Paper 1 Shakespeare and the 19th century novel, 8702/1, Mark 
Scheme, (June 2018). < https://filestore.aqa.org.uk/sample-papers-and-mark-
schemes/2018/june/AQA-87021-W-MS-JUN18.PDF> [accessed 18 June 2019]. 
 
Crowther, John, (ed.) No Fear Shakespeare, Macbeth, (New York: Spark Publishing, 2003). 
 
Department for Children, Schools and Families, Departmental Report 2008, (May 2008), 
<https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data
/file/324671/dcsf_departmental_report_2008.pdf> [accessed 8 May 2019]. 
 
Department for Children, Schools and Families, Shakespeare for All Ages and Stages, (2008), 
<https://webarchive.nationalarchives.gov.uk/20121206060715/https://www.education.gov.uk/pu
blications/eOrderingDownload/ShakespearesBooklet.pdf> [accessed 8 May 2019]. 
 
Department for Education, The National Curriculum in England, Key Stage 3 and 4 Framework 
Document, (2014), 
<https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data
/file/381754/SECONDARY_national_curriculum.pdf> [accessed 8 May 2019]. 
 
Charles Dickens, A Christmas Carol, adapted by Fred Theatre, dir. by Tracey Street. (Performed at 
various schools October – December 2018). 
 
Emin, Tracey, and others, ‘British Artists: Ebacc will damage creativity and self-expression’, 
Guardian, Letters, 8 May 2018, <https://www.theguardian.com/culture/2018/may/08/british-
artists-ebacc-will-damage-creativity-and-self-expression> [accessed 15 June 2019]. 
 
Fred Theatre, <https://www.fred-theatre.co.uk >, [accessed 22 April 2019]. 
 
Greenblatt, Stephen, (ed.) The Norton Shakespeare, 2nd edn (New York: Norton & Co., 2008). 
 
Gibson, Rex, Teaching Shakespeare, (Cambridge: Cambridge University Press, 1998). 
 
Lindsay, Geoff, and others, The Work of the Royal Shakespeare Company Education: The First 
Year of the Associated Schools Programme, (CEDAR, 2018), 
<https://cdn2.rsc.org.uk/sitefinity/education-pdfs/research/rsc-schools-survey-final-
report.pdf?sfvrsn=2.>, [accessed 15 June 2019].  
 
The Office for Standards in Education, Children’s Services and Skills (Ofsted), School Inspection 
Handbook, (September 2018), 
<https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data
/file/730127/School_inspection_handbook_section_5_270718.pdf>, [accessed 14 June 2019]. 
 
Orgel, Stephen ‘What is text?’, in Staging the Renaissance: Reinterpretations of Elizabethan and 
Jacobean Drama, ed. by David Scott Kastan and Peter Stallybrass, (Abingdon: Routledge, 1991), 
pp. 83-84. 
 
Robinson, Ken, ‘Do skills kill creativity?’, 2006 Ted Talks, 
<https://www.ted.com/talks/ken_robinson_says_schools_kill_creativity?language=en#t-
1133882> [accessed 2 July 2019]. 



 

© Nikki Pearson, 2019  

 

Page 14 

Rokison, Abigail, Shakespeare for Young People, (London: Bloomsbury, 2013). 
 
Royal Shakespeare Company (Education), Tate (Schools and Teachers Team) and University of 
Nottingham, Time to Listen, Evidence from the Tracking Arts Learning and Engagement (TALE) 
Project, (2018), <https://researchtale.files.wordpress.com/2019/03/time-to-listen-background-
report.pdf>, [accessed 10 May 2019]. 
 
Shakespeare, William, Macbeth, adapted by Fred Theatre, dir. by Robert Ball, The United Reform 
Church, Stratford upon Avon, (performance 29 January 2019). 
 
Shakespeare, William, Macbeth, adapted by The National Theatre, dir. by Rufus Norris, Grand 
Theatre, Wolverhampton, (performance 12 March 2019). 
 
Smith, Emma, RSC School Shakespeare: Macbeth, (Oxford: Oxford University Press, 2017).  
 
Stredder, James, The North Face of Shakespeare: Activities for Teaching the Plays, (Stratford 
upon Avon: Wincot Press, 2004).  
 
Thomson, Pat, and others, ‘Towards an Arts Education for Cultural Citizenship’ in Reimagining 
Education for Democracy, ed. by Stewart Riddle and Michael Apple, (London: Routledge, 2019) 
pp. 201-14. 
 
Yandell, John, and Anton Franks, ‘Approaching Shakespeare’, in Learning to Teach English in the 
Secondary School, ed. by Jon Davison and Jane Dowson, 3rd edn (Abingdon: Routledge, 2010). 


